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1.
Each statement in the document overlaps and interacts to varying degrees with the other statements.  Thus, the document should be read holistically.

2.
The “undergraduate experience” includes but is broader than the “curricular experience.”  The charge to the University-Level Advisory Committee on the General Education Curriculum did not include the broader area of the “undergraduate experience.”

3
About 50% of Ohio State’s undergraduates are in the College of the Arts and Sciences and about 50% are in professional colleges.  The committee, therefore, considered the curricular experience at Ohio State within the context of two types of undergraduate education that involve about equal numbers of students.
4.
The description of the curricular experience consists of three parts:
a)
an aspiration statement that broadly identifies the types of learning The Ohio State University envisions for students completing an undergraduate degree whatever their chosen program of study;
b)
a classified listing of general learning outcomes across the University, informed by the goals defined in the aspiration statement;
c)
broad delineations of the distinct but interrelated roles of the general education program and specialized study programs. 
5.
The learning outcomes were informed by a modified version of Benjamin Bloom’s taxonomy.  Dr. Bloom argued that only three things can be learned: knowledge, skills, and attitudes.  The committee chose to rename “attitudes” as “perspectives.”  Perspective was perceived to be a more encompassing term than attitudes.  According to The Concise Oxford Dictionary (1991), attitude (entry 1) is “a settled opinion or way of thinking” while perspective is a (entry 3) “mental view of the relative importance of things.”
6.
While the learning outcomes are divided into knowledge, skills, and perspectives, it is recognized that most, if not all, learning outcomes overlap the three categories and that reasonable people could group the attributes differently.  Nevertheless, the committee strongly believes that this listing of learning outcomes for the Ohio State curricular experience is complete when viewed holistically.

7.
In order to assess Ohio State’s performance at achieving its promised learning outcomes, as well as to be effective in guiding future evolution of its curriculum, the learning outcomes need to be both measurable and deliverable.  The latter requirement can further be divided into two parts: (a) the learning outcome must be attainable within Ohio State’s curricular experience and (b) Ohio State must have significant control over the attainment of the learning outcome.  It is the committee’s judgment that the specified learning outcomes meet these requirements.  The committee recognizes that other desirable learning outcomes exist, but cannot be delivered by Ohio State’s curriculum.  Reasons range from the lack of financial and physical resources, to experiences that reside outside the reach of Ohio State.
8.
The learning outcome of “Expand and develop their knowledge of the major domains of human understanding and inquiry, including the interdependency and limits of disciplines” includes two qualifiers:  “interdependency” and “limits.”  Both were added because the major domains of human understanding are constantly evolving, with key drivers being the growth of interdependencies among existing domains and the recognition of the limits of an existing domain.  In addition the committee felt that one attribute of an educated citizen was to know what issues/problems. etc., a discipline is capable of addressing and what are beyond the discipline’s limits.
9.
The committee discussed extensively whether to add more specific descriptors to the phrase, “communicate clearly, precisely, and effectively.”  It concluded that it wanted clear, precise, and effective communication to be required in all situations and all types of communications.  It did not want, unintentionally or intentionally, to limit this requirement to certain situations.

10.
The committee chose to use “global” and “world,” instead of “international.”  It wanted to convey the idea that perspectives should be of the entire world.  In contrast, the word international can be interpreted more narrowly as meaning “beyond the boundary of a given nation.”  Thus, international can be interpreted to be regional as opposed to global in perspective. 

11.
Specialized study program is historically associated with a major, but a major is increasingly too narrow to describe actual student practice.  Specialized study programs include major-minor combinations, double majors, and other potential formats. This component of a student’s curriculum generally represents knowledge in depth, while the general education program represents breadth of knowledge.
12.
Key paragraphs from the Babcock Report that informed our deliberations (these paragraphs also informed the Blackwell and McHale Reports):
“To achieve the aims of education, there are certain capacities and understandings, certain qualities, abilities, and characteristics, which are part of what we understand as the liberating process a university is particularly suited to develop, nourish, and home. Primary among these capacities is the ability to write and speak with clarity and precision; to read and listen critically and with comprehension. Of the same order is the ability to engage in careful logical thinking and critical analysis, including the abilities that permit intelligent responses to problems and arguments which involve quantitative data.

“An understanding of and appreciation for the important modes of human thought and inquiry are crucial characteristics of a liberal education. An understanding of the methods of modern science and social science, the effect of science and technology on the natural and social environment, and the nature of mathematical knowledge constitutes part of this knowledge. The development of a refined historical, artistic, and literary consciousness is a further part. A liberal education should also develop and sharpen the capacity and confidence to make informed and discriminating ethical and aesthetic judgments.

“We believe that a liberal education in a university in our own nation today should foster an understanding of American institutions and the pluralistic nature of American society. It should also promote an understanding of the global interdependence of the modern world and should ensure facility with at least one language other than English. Finally, we think that an American university should seek to develop a deep appreciation for the cultural traditions that have formed and informed our nation and to develop a sense of the place of other cultures in world history.”

13.
Although informed by the Babcock report, this document differs from the Babcock Report in that it
►
presents a coherent set of learning outcome goals at the University level for Ohio State’s undergraduate curriculum, 

►
envisions an interconnected general education program and specialized study programs that complement and supplement each other, and

►
recognizes that specialized study programs not only allow mastery of bodies of knowledge, skills, and perspectives, but also are important to attaining broader curricular learning outcome.
